In 2005, the Center for Academic Excellence and the UNV 101 Advisory Board on the New York City campus agreed on the need to address problems with UNV 101.  The consensus among us was that the course had been corrupted over time.  In its current iteration, it has moved away from its original purpose to help students make the adjustment to college learning and faculty expectations and toward an increasingly dominant emphasis on students’ social adjustment.  As a result, the course has become less academically relevant for both students and faculty, has encouraged intellectual passivity among students, and we believe, has been less effective in providing students with necessary tools for success in college than it was originally intended to.

Our aim is to restore necessary balance to the course by focusing on students’ academic maturation while continuing to use the classroom to build community among students. To do that, we have honored the original purpose of the course but have articulated a conceptual and organizational framework that makes its academic purpose more explicit.  The proposed course outline identifies, in sequence, four key areas of students’ transition to college learning: liberal learning, self reflection, advising, and educational planning.  These areas serve as points of reference for the academic experiences, challenges, and obstacles that students encounter in their transition semester, and importantly, anchor the course in a more clearly defined purpose: to help students become aware, active, and intentional learners .  On a conceptual level, the framework allows us to address necessary transition issues more effectively.  The topics regularly addressed in UNV 101 (diversity, academic integrity, study skills and time management, Co-Op and Career Services, the library, registration, etc) are important, but must be introduced to students in ways that make them directly and personally relevant.  The four key areas that refocus the course give students a clearer reason for caring about these necessary topics by inviting them to examine their assumptions, habits and behavior.  For example, the course will still include attention to study skills, time management and procrastination, but attempts to make these more immediately relevant to students by linking them to larger questions of self awareness and self reflection; or, by using Co-Op and Career Services and campus organizations to introduce students to educational planning rather than simply to campus resources, we hope to advance their understanding of how and why to make  purposeful choices that link classroom learning with co-curricular learning.

Proposed Framework for UNV 101
Liberal Learning
The course introduces students to the idea of a liberal education, stresses the relevance of liberal learning to all careers, presents the University’s core curriculum in terms of a liberal education, and identifies the methods and values associated with liberal learning.  The first class sessions give students ways to understand their new membership in a scholarly community, assume responsibility for that membership, and embrace opportunities for intellectual and personal growth.  To that end, the course begins by introducing students to the values upon which intellectual inquiry and scholarly practice are based and to the expectations that members of the community have of each other.

Self Reflection
This segment of the course promotes the self reflection that learners new to the university need in order to understand the value of intellectual exploration and inquiry.   Building upon discussions that take place during the initial weeks of class, students will have the opportunity to reflect on the behavior and habits they adopt as students, to be self-critical as they consider their attitudes and/or assumptions about intelligence, and connect these to their emergence as thoughtful and engaged individuals.  College study skills, time management, procrastination, and rationalization are linked to larger questions of academic self-concept.  Students will have the opportunity to identify and examine the attitudes and habits that empower or limit them and to the influence others may have on their identity as students.  Issues of academic integrity, mental health and counseling, alcohol and drug awareness, and academic support will also be introduced in this segment.  

Advising

As students work to understand the requirements of the core curriculum, discussion will return to the idea of the core as a means of academic exploration. During this segment of the course students will be encouraged to develop a mature understanding of the role of advising in their college experience.  In addition to preparing to register for spring classes, they will explore why a relationship with an advisor is an integral component in their college experience, and will be introduced to their role in fostering this important relationship. 
Four Year Planning

Over the course of this segment, students will be asked to think of their undergraduate education as a series of intentional choices and will be given several criteria upon which to base those choices.  Four year planning asks students to connect extra curricular opportunities with their intellectual growth in the classroom, encourages them to identify values, interests, and skills they would like to develop over their four years of college, and gives them tools so that they can begin to make purposeful choices.  Students are encouraged to learn about their campus and the many opportunities at Pace for intellectual, social, personal, and career growth by inviting them to envision their whole development.  
Proposed Learning Outcomes
By the end of the course, students should:

1. Understanding the purpose and role of higher education

2. Understand Core Curriculum requirements and the role of the Core Curriculum in their college education

3. Understand academic integrity

4. Know how to accurately assess their academic progress, including being able to identify study habits that contribute to or limit their success 

5. Understand active learning

6. Understand the importance of time management, values, and personal responsibility in their academic success

7. Understand the role of an advisor and understand their role in the advisement process

8. Be able to create an educational plan that takes both in class and out of class experiences into account

9. Know how and where to seek information about academic and personal support services offered at Pace, including the Tutoring and Writing Centers, academic advising offices, the Counseling Center, Co-Op and Career Services, and the Library.

10. Know how to use the Portal to access important information including the on-line class schedule, registration information/instructions, and account information

Suggested Weekly Class Schedule
Part I:  Liberal Learning
Week One: 
College as am Academic Community

Objective:   To introduce students to the principles, values, goals, practices, and responsibilities that govern the structure and purpose of a university as they relate to students, faculty, and advisors.  

Topics for discussion:
 The first class meeting might be structured around questions such as: What is the academy? What is a scholarly community? How do faculty see their role in that community? What standards do they recognize? What does the community value? Why? How do those values structure the university?  What do professors expect of students as members of the community?
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Harold Brown, “Let’s Stretch,” Connections
· Allan M. Rabinowitz, “Pace University Is….” Connections [http://www.pace.edu/unv101/Connections]

· Jerry M. Goldberg, “How Institutions of Higher Learning Differ From High School.” Connections.

	· Introductions
· Review of syllabus and course expectations
· Ice-breakers (students interviewing one another and reporting back to class or a Cultivating Classroom Civility exercise, for example)
· Review of early semester business with OSA, Housing, Financial Aid 
	· The New Games Handbook

· Team Building Activities for Every Group

· The Big Book of Presentation Games: Wake-Em-Up Tricks, Icebreakers and Other Fun Stuff

· Constance Stanley: 50 Ways to Leave Your Lectern.


Week Two:
Liberal Learning: The Core Curriculum and Academic Exploration

Objective:  To introduce students to the idea of liberal learning and to broaden their idea of what it means to be educated.  Students should have the opportunity to re-consider their first semester schedules in relation to liberal learning, academic exploration, and intellectual inquiry.

Topics for discussion: Topics might include a definition of liberal learning, the values upon which a liberal education is built, the importance of skill development, the role of civic engagement and diversity, the core curriculum, the relationship between liberal learning and study in the major, the relationship between liberal learning and career preparation, and a review of students’ first semester schedule. 
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Brand Blanshard,  “What Should We Get from College,” The Uses of a Liberal Education. Open Court Publishing, 1973.
· Robert T. Jones, “Liberal Education for the Twenty-first Century: Business Expectations.”  Liberal Education, Spring 2005.

· Harold Brown, “Let’s Stretch,” Connections
· Michael Rosenfeld, “The Old Liberal Arts and the New Millenium,” Connections
· Mario Vargas Llosa, “The premature obituary of the book: Why Literature?” in The New Republic (May 2001).

	· A liberal arts case study-students discuss a case study focusing on the practical uses of the Core Curriculum
· Close reading and discussion of 3 or 4 statements about liberal learning

· Students discuss one reading selected by instructor

· Students use discussion of liberal learning to re-examine the Core Curriculum

· Students use a discussion of liberal learning to examine their first-semester classes

	· Mark Edmunson, “On the Uses of a Liberal Education, I: As Lite Entertainment for Bored College Students and II: In the Hands of the Restless Poor” Harpers Magazine, September 1997

· Debra Humphreys and Abigail Davenport, “What Really Matters in College: How Students View Liberal Learning,” Liberal Education, Summer/Fall 2005.

· W.R. Conner, “Liberal Arts Education in the Twenty-First Century.” AALE Occasional Papers in Liberal Education #2
· Jackson Lears, “The Radicalism of Tradition: Teaching the Liberal Arts in a Managerial Age.” The Hedgehog Review(Fall 2000)


Week Three:
Using the Library 

Objective:  To introduce students to the role of the library, familiarize them with basic search procedures, and help them learn how to access information in the library.

Topics for discussion:  Topics might include the role of the library in higher learning, the uses of the library, the kinds of research tasks that require students to use the library, and how reference librarians help students.  Students might tour the library.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Noreen McGuire and Sarah Burns, “Information Is Power: The Pace University Library,” Connections.


	· Students discuss “Information is Power: The Pace University Library”

· Visit and guided tour of Birnbaum Library

· An interactive quiz on effective versus ineffective research 


	· Donald O. Case, “Information Behavior” and “Common Examples of Information Behavior” in Looking for Information: A survey of Research on Information Seeking, Needs and Behaviors.


Week Four:  Active Learning

Objective: To introduce students to the concept of active learning, its relationship to individual agency and responsibility, and its relationship to liberal learning.

Topics for discussion:
 Topics may include a definition of active learning, what is involved in active learning, the difference between active and passive learning, the relationship between passivity and disempowerment, individual responsibility and active learning.   Discussion might also include practical advice on how to read actively, how to actively listen in class, the role of asking questions, and other forms of active learning.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Paulo Freire, “The Banking Concept of Education”

· Richard Rodriguez, “The Achievement of Desire”

· Richard Wright, “The Library Card,” a chapter from Black Boy.

· Mike Rose, “I Just Want to be Average,” a selection from Lives on the Boundary.


	· Students discuss an article that prompts them to think of and care about the consequences of passive learning 

· Students learn and practice techniques for active reading

· Students learn techniques for actively preparing for class

· A homework assignment with a provocative but somewhat difficult short text that instructor reviews with students, noting what an active learner must do to adequately comprehend the piece.
	· Carol Geary Schneider, “Enculturation or Critical Engagement?”

· Kurt Burch, “Problem based Learning, Politics and Democracy,” The power of problem-based learning : a practical 'how to' for teaching undergraduate courses in any discipline


Part II:  Self Reflection
Week Five: 
Academic Self Awareness

Objective:  To introduce students to the value of self reflection.  Students should be given the opportunity to identify and examine the attitudes and habits that enable or hinder their ability to succeed, to identify and examine their reactions to the influence of others, to question their assumptions about intelligence and skill acquisition, and to replace old notions of being a student with the more self aware and mature notion of individual responsibility and agency introduced in week three.

Topics for discussion:  Students may be invited to think about how they construct their identity as students, to consider who has played a part in shaping that identity, and consider how their identity as students is still emerging.  Discussion might focus on what it means to be self-directed or other-directed, how students can recognize when they are other or teacher-directed, how might they make the shift to being self directed in their behavior as students, and how this shift may relate to their role in the scholarly community.  
	Articles for Discussion
	Possible Exercises and guest speakers for the Class
	Resources and Readings for Instructors

	· Robert T. Keegan, “Why Are You Here?” Connections
· Anna Maria Azeglio, “Assertive vs. Aggressive Behavior in the College Classroom: Forming Healthy Relationships with Your College Professors,” Connections
· Maxine Greene, “Wide-Awakeness and the Moral Life,” Landscapes of Learning
· John Taylor Gatto, “The Seven lesson Schoolteacher,” Rereading America.

	· Self-reflection exercises to be developed

· In-class “Academic Autobiography” exercise in which students discuss their “teachers” thus far, academic strengths and weaknesses and what – in and out of major – they seek to learn.

· Visit from the Tutoring Center

· Visit from the Writing Center

· Visit from the Counseling Center

	· Gerald Graff, “The Problem Problem and Other Oddities of Academic Discourse,” and “The Mixed Message Curriculum,” in Clueless in Academe: How Schooling Obscures the Life of the Mind
· Kelli D. Zayton, “Identity and Learning: The Inextricable Link,” in About Campus (January / February 2005).

· “Educating for Personal & Social Responsibility: A Review of the Literature,” from Liberal Education (Summer / Fall 2005).




Week Six:
Self-Assessing

Objective:  To continue to encourage students toward self reflection and help them learn how to examine the habits and methods that characterize their work as students.  Students should understand the need for self assessment and learn methods for assessing their academic progress in their courses. Students should be able to complete a self assessment inventory. 

Topics for discussion:  Topics might include the basics of self assessment, what to take into consideration, why the ability to be self critical is important, what sources of feedback are useful, how courses are structured to give students ways to assess their progress, the role of homework, quizzes, tests, etc., how they can assess their progress if the professor doesn’t provide these opportunities.  
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Carol S. Dockery and Joseph R. Franco, “Career Planning: A Lifelong Process,” Connections.
· Al Siebert and Bernadine Gilpin, “Learning Styles: They Can Help or Hinder,” Foundation: A Reader for New College Students.

	· Administration, scoring and discussion of the Kolb Learning Style Inventory or the College Life-Task Assessment Inventory.
· Students assess their progress; exercises to be developed

· Visit from the Tutoring Center

· Visit from the Writing Center

· Visit from the Counseling Center

	· Association of American Colleges, The Challenge of Connecting Learning (1991).

· A. M. Brower, “Measuring Student performances and performance appraisals with the College Life Task Assessment Instrument” (1994).



Week Seven:  Setting Priorities 

Objective:  To introduce students to time management strategies they will need in order to manage new academic and social demands.  Students should remain mindful of the insights they have gained into their habits and their tendencies toward procrastination and rationalization.

Topics for discussion:  Discussion will help students identify and focus on the various academic, social, and work commitments they have, realistically assess how much time each task/assignment requires, and learn time management strategies.  Students might be given the opportunity to plan studies and activities for a month, develop an assignment calendar, or complete other related exercises.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Richard J. Light, “Suggestions from Students,” Making the Most of College (2001)
	· Time management/priority setting exercises to be developed.

· Procrastination and rationalization: exercise to help students link the two.


	· Gerald Graff, “Two Cheers for the Argument Culture” in The Hedgehog Review (Fall 2000)




Week Eight:  Academic Habits and Managing Time
Objective: To help students understand the nature/roots of procrastination and rationalization, to use the discussion from earlier weeks to examine their tendencies toward both, and to connect plagiarism and other forms of cheating to their own habits and values. 
Topics for discussion: Topics might include rationalization as a form of lying, why we do it, how to recognize it when we do it, and why it interferes with rather than fosters our ability to succeed.  Discussion might also ask students to consider plagiarism as behavior that grows out of academic habits, self concept, and rationalization.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Richard J. Light, “The Most Effective Classes,” in Making the Most of College (2001)
· Carol Carter, Joyce Bishop, and Sarah Lyman Kravits, “Time Management Strategies,” Connections.

	· Time management exercise to be developed

· Viewing, discussion of the film Broken Glass.

· Discussion of articles on the New York Times Jason Blair / Howell Raines controversy.

· Discussion of Stephen Ambrose and Doris Kearns Goodwin academic plagiarism controversies.

· Visit from the Tutoring Center
	· Sally Cole and Elizabeth Kiss, “What Can We Do About Student Cheating?” in About Campus (May-June 2000)


Part III: Advising 

Week Nine:  Pre-Registration: The Core Curriculum and Academic Exploration Revisited

Objective:  To prepare students to register for spring classes.  This class should revisit the core curriculum, introduce students to major requirements, and familiarize students with registration procedures.  Students should create second semester schedules.  Instructors should begin meeting with students individually outside of class.

Topics for discussion:  Topics for discussion include the core curriculum, math sequences by major, holds, and other issues related to registration and course selection.  Discussion should also focus on the role of the advisor as that role expands beyond course requirements.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Amy W. Tully, “Bridges to Decisions: Finding Academic Direction Through Advising,” Connections.
· Richard L. Light, “Good Mentoring and Advising,” in Making the Most of College.

	· Visit from Academic Resources
· Interactive Power-Point Registration on studying the Core Curriculum for optimal semester schedule planning.

· Case studies that focus on using the core curriculum to meet requirements and pursue individual interests.
	· Ned Scott Laff, “Teachable Moments: Advising as Liberal Learning,” Liberal Education, Spring 2006

· Judith Goetz, “Learning as a Journey: Making Explicit Faculty Perspectives on Advising, NACADA Monograph Series No. 8, 2003.


Week Ten:
Individual Advising Sessions: NO CLASS

Part IV:  Educational Planning

Week Eleven:  Introduction to Four Year Planning: Identifying core values, interests, and
aspirations

Objective:  To introduce students to the idea of four year planning and intentionality.  Students will consider how a full and rich college experience is made through informed choices and well-considered options and that long term planning. Students will identify their own interests and values and learn how the many opportunities at Pace provide ways for them to explore, develop, satisfy, meet other people, get involved, etc.
Topics for discussion:  Topics might include a discussion of passive and active approaches to course selection and extra curricular opportunities, a discussion of the role of longer term planning, identifying goals for personal, academic, professional development, finding and/or creating opportunities for personal enrichment, and looking at college in terms of the many opportunities for whole student development.   Also, students will focus on the four year plan and opportunities for personal development and personal enrichment.  Students identify their values and interests, consider how they can find opportunities in and out of the classroom, and consider how those values and interests cohere with their curricular choices.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· James Tunstead Burtchaell, “Major Decisions,” in Foundations.
· Thomas L. Minnick, “Fourteen Ways of Looking at Electives,” in Foundations.
· William Zinsser, “College Pressures,” in Foundations.
	· Visit from Co-Op and Career Services
· An “Interview a Professor Assignment” that allows students a formal excuse to have an expansive conversation with a professor about how they arrived at their interests and aspirations and what course it led them to in their personal and professional careers. Could be reported back to class at large.

· Values and interest inventory to be developed
	· Barry Schwartz, “The Tyranny of Choice” in The Chronicle of Higher Education (January 23, 2004).


Week Twelve:  Identifying Skills:  Looking at Classes in a New Way

Objective:  Students are introduced to the notion of transferable skills and are invited to learn how core and major courses offer students different opportunities to develop a range of necessary skills.  Students are encouraged to consider skills acquisition as part of their long term planning considerations.

Topics for discussion:  What are transferable skills, which ones are important for success in college and in a future profession, using a skills “core,” how skills acquisition relates to core curriculum, how students can find information on what courses help them develop which skills. 
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Carol S. Dockery and Joseph R. Franco, “Succeeding in the Workplace of the Twenty-First Century, Connections.
· Donna Uchida, “What Students Must Know to Succeed in the 21st Century,” in Foundations: a new Reader for First Year College Students.

	· Students complete skills “core” worksheet, to be developed

· Visit from Co-op and Career Services

· Visit from Academic Resources

· Visit from Campus Activities or Student Organizations

· Visit from Study Abroad

· Visit from Student Employment
	


Week Thirteen:  Preparing for Next Semester and Beyond: Drafting the Plan

Objective:  Students will draft a plan that takes into account the course work they have taken and may take, their values and interests, and the competencies and skills they want to develop.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	
	· Submission of two page inventory of what core, major and elective courses each student wish to take and explanation for why – based on interests, beliefs and desired skill set – they wish to take them.

· Wrap-up, discussion of class experience, written assessment and goodbyes.
	


In 2005, the Center for Academic Excellence and the UNV 101 Advisory Board on the New York City campus agreed on the need to address problems with UNV 101.  The consensus among us was that the course had been corrupted over time.  In its current iteration, it has moved away from its original purpose to help students make the adjustment to college learning and faculty expectations and toward an increasingly dominant emphasis on students’ social adjustment.  As a result, the course has become less academically relevant for both students and faculty, has encouraged intellectual passivity among students, and we believe, has been less effective in providing students with necessary tools for success in college than it was originally intended to.

Our aim is to restore necessary balance to the course by focusing on students’ academic maturation while continuing to use the classroom to build community among students. To do that, we have honored the original purpose of the course but have articulated a conceptual and organizational framework that makes its academic purpose more explicit.  The proposed course outline identifies, in sequence, four key areas of students’ transition to college learning: liberal learning, self reflection, advising, and educational planning.  These areas serve as points of reference for the academic experiences, challenges, and obstacles that students encounter in their transition semester, and importantly, anchor the course in a more clearly defined purpose: to help students become aware, active, and intentional learners .  On a conceptual level, the framework allows us to address necessary transition issues more effectively.  The topics regularly addressed in UNV 101 (diversity, academic integrity, study skills and time management, Co-Op and Career Services, the library, registration, etc) are important, but must be introduced to students in ways that make them directly and personally relevant.  The four key areas that refocus the course give students a clearer reason for caring about these necessary topics by inviting them to examine their assumptions, habits and behavior.  For example, the course will still include attention to study skills, time management and procrastination, but attempts to make these more immediately relevant to students by linking them to larger questions of self awareness and self reflection; or, by using Co-Op and Career Services and campus organizations to introduce students to educational planning rather than simply to campus resources, we hope to advance their understanding of how and why to make  purposeful choices that link classroom learning with co-curricular learning.

Proposed Framework for UNV 101
Liberal Learning
The course introduces students to the idea of a liberal education, stresses the relevance of liberal learning to all careers, presents the University’s core curriculum in terms of a liberal education, and identifies the methods and values associated with liberal learning.  The first class sessions give students ways to understand their new membership in a scholarly community, assume responsibility for that membership, and embrace opportunities for intellectual and personal growth.  To that end, the course begins by introducing students to the values upon which intellectual inquiry and scholarly practice are based and to the expectations that members of the community have of each other.

Self Reflection
This segment of the course promotes the self reflection that learners new to the university need in order to understand the value of intellectual exploration and inquiry.   Building upon discussions that take place during the initial weeks of class, students will have the opportunity to reflect on the behavior and habits they adopt as students, to be self-critical as they consider their attitudes and/or assumptions about intelligence, and connect these to their emergence as thoughtful and engaged individuals.  College study skills, time management, procrastination, and rationalization are linked to larger questions of academic self-concept.  Students will have the opportunity to identify and examine the attitudes and habits that empower or limit them and to the influence others may have on their identity as students.  Issues of academic integrity, mental health and counseling, alcohol and drug awareness, and academic support will also be introduced in this segment.  

Advising

As students work to understand the requirements of the core curriculum, discussion will return to the idea of the core as a means of academic exploration. During this segment of the course students will be encouraged to develop a mature understanding of the role of advising in their college experience.  In addition to preparing to register for spring classes, they will explore why a relationship with an advisor is an integral component in their college experience, and will be introduced to their role in fostering this important relationship. 
Four Year Planning

Over the course of this segment, students will be asked to think of their undergraduate education as a series of intentional choices and will be given several criteria upon which to base those choices.  Four year planning asks students to connect extra curricular opportunities with their intellectual growth in the classroom, encourages them to identify values, interests, and skills they would like to develop over their four years of college, and gives them tools so that they can begin to make purposeful choices.  Students are encouraged to learn about their campus and the many opportunities at Pace for intellectual, social, personal, and career growth by inviting them to envision their whole development.  
Proposed Learning Outcomes
By the end of the course, students should:

11. Understanding the purpose and role of higher education

12. Understand Core Curriculum requirements and the role of the Core Curriculum in their college education

13. Understand academic integrity

14. Know how to accurately assess their academic progress, including being able to identify study habits that contribute to or limit their success 

15. Understand active learning

16. Understand the importance of time management, values, and personal responsibility in their academic success

17. Understand the role of an advisor and understand their role in the advisement process

18. Be able to create an educational plan that takes both in class and out of class experiences into account

19. Know how and where to seek information about academic and personal support services offered at Pace, including the Tutoring and Writing Centers, academic advising offices, the Counseling Center, Co-Op and Career Services, and the Library.

20. Know how to use the Portal to access important information including the on-line class schedule, registration information/instructions, and account information

Suggested Weekly Class Schedule
Part I:  Liberal Learning
Week One: 
College as am Academic Community

Objective:   To introduce students to the principles, values, goals, practices, and responsibilities that govern the structure and purpose of a university as they relate to students, faculty, and advisors.  

Topics for discussion:
 The first class meeting might be structured around questions such as: What is the academy? What is a scholarly community? How do faculty see their role in that community? What standards do they recognize? What does the community value? Why? How do those values structure the university?  What do professors expect of students as members of the community?
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Harold Brown, “Let’s Stretch,” Connections
· Allan M. Rabinowitz, “Pace University Is….” Connections [http://www.pace.edu/unv101/Connections]

· Jerry M. Goldberg, “How Institutions of Higher Learning Differ From High School.” Connections.

	· Introductions
· Review of syllabus and course expectations
· Ice-breakers (students interviewing one another and reporting back to class or a Cultivating Classroom Civility exercise, for example)
· Review of early semester business with OSA, Housing, Financial Aid 
	· The New Games Handbook

· Team Building Activities for Every Group

· The Big Book of Presentation Games: Wake-Em-Up Tricks, Icebreakers and Other Fun Stuff

· Constance Stanley: 50 Ways to Leave Your Lectern.


Week Two:
Liberal Learning: The Core Curriculum and Academic Exploration

Objective:  To introduce students to the idea of liberal learning and to broaden their idea of what it means to be educated.  Students should have the opportunity to re-consider their first semester schedules in relation to liberal learning, academic exploration, and intellectual inquiry.

Topics for discussion: Topics might include a definition of liberal learning, the values upon which a liberal education is built, the importance of skill development, the role of civic engagement and diversity, the core curriculum, the relationship between liberal learning and study in the major, the relationship between liberal learning and career preparation, and a review of students’ first semester schedule. 
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Brand Blanshard,  “What Should We Get from College,” The Uses of a Liberal Education. Open Court Publishing, 1973.
· Robert T. Jones, “Liberal Education for the Twenty-first Century: Business Expectations.”  Liberal Education, Spring 2005.

· Harold Brown, “Let’s Stretch,” Connections
· Michael Rosenfeld, “The Old Liberal Arts and the New Millenium,” Connections
· Mario Vargas Llosa, “The premature obituary of the book: Why Literature?” in The New Republic (May 2001).

	· A liberal arts case study-students discuss a case study focusing on the practical uses of the Core Curriculum
· Close reading and discussion of 3 or 4 statements about liberal learning

· Students discuss one reading selected by instructor

· Students use discussion of liberal learning to re-examine the Core Curriculum

· Students use a discussion of liberal learning to examine their first-semester classes

	· Mark Edmunson, “On the Uses of a Liberal Education, I: As Lite Entertainment for Bored College Students and II: In the Hands of the Restless Poor” Harpers Magazine, September 1997

· Debra Humphreys and Abigail Davenport, “What Really Matters in College: How Students View Liberal Learning,” Liberal Education, Summer/Fall 2005.

· W.R. Conner, “Liberal Arts Education in the Twenty-First Century.” AALE Occasional Papers in Liberal Education #2
· Jackson Lears, “The Radicalism of Tradition: Teaching the Liberal Arts in a Managerial Age.” The Hedgehog Review(Fall 2000)


Week Three:
Using the Library 

Objective:  To introduce students to the role of the library, familiarize them with basic search procedures, and help them learn how to access information in the library.

Topics for discussion:  Topics might include the role of the library in higher learning, the uses of the library, the kinds of research tasks that require students to use the library, and how reference librarians help students.  Students might tour the library.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Noreen McGuire and Sarah Burns, “Information Is Power: The Pace University Library,” Connections.


	· Students discuss “Information is Power: The Pace University Library”

· Visit and guided tour of Birnbaum Library

· An interactive quiz on effective versus ineffective research 


	· Donald O. Case, “Information Behavior” and “Common Examples of Information Behavior” in Looking for Information: A survey of Research on Information Seeking, Needs and Behaviors.


Week Four:  Active Learning

Objective: To introduce students to the concept of active learning, its relationship to individual agency and responsibility, and its relationship to liberal learning.

Topics for discussion:
 Topics may include a definition of active learning, what is involved in active learning, the difference between active and passive learning, the relationship between passivity and disempowerment, individual responsibility and active learning.   Discussion might also include practical advice on how to read actively, how to actively listen in class, the role of asking questions, and other forms of active learning.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Paulo Freire, “The Banking Concept of Education”

· Richard Rodriguez, “The Achievement of Desire”

· Richard Wright, “The Library Card,” a chapter from Black Boy.

· Mike Rose, “I Just Want to be Average,” a selection from Lives on the Boundary.


	· Students discuss an article that prompts them to think of and care about the consequences of passive learning 

· Students learn and practice techniques for active reading

· Students learn techniques for actively preparing for class

· A homework assignment with a provocative but somewhat difficult short text that instructor reviews with students, noting what an active learner must do to adequately comprehend the piece.
	· Carol Geary Schneider, “Enculturation or Critical Engagement?”

· Kurt Burch, “Problem based Learning, Politics and Democracy,” The power of problem-based learning : a practical 'how to' for teaching undergraduate courses in any discipline


Part II:  Self Reflection
Week Five: 
Academic Self Awareness

Objective:  To introduce students to the value of self reflection.  Students should be given the opportunity to identify and examine the attitudes and habits that enable or hinder their ability to succeed, to identify and examine their reactions to the influence of others, to question their assumptions about intelligence and skill acquisition, and to replace old notions of being a student with the more self aware and mature notion of individual responsibility and agency introduced in week three.

Topics for discussion:  Students may be invited to think about how they construct their identity as students, to consider who has played a part in shaping that identity, and consider how their identity as students is still emerging.  Discussion might focus on what it means to be self-directed or other-directed, how students can recognize when they are other or teacher-directed, how might they make the shift to being self directed in their behavior as students, and how this shift may relate to their role in the scholarly community.  
	Articles for Discussion
	Possible Exercises and guest speakers for the Class
	Resources and Readings for Instructors

	· Robert T. Keegan, “Why Are You Here?” Connections
· Anna Maria Azeglio, “Assertive vs. Aggressive Behavior in the College Classroom: Forming Healthy Relationships with Your College Professors,” Connections
· Maxine Greene, “Wide-Awakeness and the Moral Life,” Landscapes of Learning
· John Taylor Gatto, “The Seven lesson Schoolteacher,” Rereading America.

	· Self-reflection exercises to be developed

· In-class “Academic Autobiography” exercise in which students discuss their “teachers” thus far, academic strengths and weaknesses and what – in and out of major – they seek to learn.

· Visit from the Tutoring Center

· Visit from the Writing Center

· Visit from the Counseling Center

	· Gerald Graff, “The Problem Problem and Other Oddities of Academic Discourse,” and “The Mixed Message Curriculum,” in Clueless in Academe: How Schooling Obscures the Life of the Mind
· Kelli D. Zayton, “Identity and Learning: The Inextricable Link,” in About Campus (January / February 2005).

· “Educating for Personal & Social Responsibility: A Review of the Literature,” from Liberal Education (Summer / Fall 2005).




Week Six:
Self-Assessing

Objective:  To continue to encourage students toward self reflection and help them learn how to examine the habits and methods that characterize their work as students.  Students should understand the need for self assessment and learn methods for assessing their academic progress in their courses. Students should be able to complete a self assessment inventory. 

Topics for discussion:  Topics might include the basics of self assessment, what to take into consideration, why the ability to be self critical is important, what sources of feedback are useful, how courses are structured to give students ways to assess their progress, the role of homework, quizzes, tests, etc., how they can assess their progress if the professor doesn’t provide these opportunities.  
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Carol S. Dockery and Joseph R. Franco, “Career Planning: A Lifelong Process,” Connections.
· Al Siebert and Bernadine Gilpin, “Learning Styles: They Can Help or Hinder,” Foundation: A Reader for New College Students.

	· Administration, scoring and discussion of the Kolb Learning Style Inventory or the College Life-Task Assessment Inventory.
· Students assess their progress; exercises to be developed

· Visit from the Tutoring Center

· Visit from the Writing Center

· Visit from the Counseling Center

	· Association of American Colleges, The Challenge of Connecting Learning (1991).

· A. M. Brower, “Measuring Student performances and performance appraisals with the College Life Task Assessment Instrument” (1994).



Week Seven:  Setting Priorities 

Objective:  To introduce students to time management strategies they will need in order to manage new academic and social demands.  Students should remain mindful of the insights they have gained into their habits and their tendencies toward procrastination and rationalization.

Topics for discussion:  Discussion will help students identify and focus on the various academic, social, and work commitments they have, realistically assess how much time each task/assignment requires, and learn time management strategies.  Students might be given the opportunity to plan studies and activities for a month, develop an assignment calendar, or complete other related exercises.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Richard J. Light, “Suggestions from Students,” Making the Most of College (2001)
	· Time management/priority setting exercises to be developed.

· Procrastination and rationalization: exercise to help students link the two.


	· Gerald Graff, “Two Cheers for the Argument Culture” in The Hedgehog Review (Fall 2000)




Week Eight:  Academic Habits and Managing Time
Objective: To help students understand the nature/roots of procrastination and rationalization, to use the discussion from earlier weeks to examine their tendencies toward both, and to connect plagiarism and other forms of cheating to their own habits and values. 
Topics for discussion: Topics might include rationalization as a form of lying, why we do it, how to recognize it when we do it, and why it interferes with rather than fosters our ability to succeed.  Discussion might also ask students to consider plagiarism as behavior that grows out of academic habits, self concept, and rationalization.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Richard J. Light, “The Most Effective Classes,” in Making the Most of College (2001)
· Carol Carter, Joyce Bishop, and Sarah Lyman Kravits, “Time Management Strategies,” Connections.

	· Time management exercise to be developed

· Viewing, discussion of the film Broken Glass.

· Discussion of articles on the New York Times Jason Blair / Howell Raines controversy.

· Discussion of Stephen Ambrose and Doris Kearns Goodwin academic plagiarism controversies.

· Visit from the Tutoring Center
	· Sally Cole and Elizabeth Kiss, “What Can We Do About Student Cheating?” in About Campus (May-June 2000)


Part III: Advising 

Week Nine:  Pre-Registration: The Core Curriculum and Academic Exploration Revisited

Objective:  To prepare students to register for spring classes.  This class should revisit the core curriculum, introduce students to major requirements, and familiarize students with registration procedures.  Students should create second semester schedules.  Instructors should begin meeting with students individually outside of class.

Topics for discussion:  Topics for discussion include the core curriculum, math sequences by major, holds, and other issues related to registration and course selection.  Discussion should also focus on the role of the advisor as that role expands beyond course requirements.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Amy W. Tully, “Bridges to Decisions: Finding Academic Direction Through Advising,” Connections.
· Richard L. Light, “Good Mentoring and Advising,” in Making the Most of College.

	· Visit from Academic Resources
· Interactive Power-Point Registration on studying the Core Curriculum for optimal semester schedule planning.

· Case studies that focus on using the core curriculum to meet requirements and pursue individual interests.
	· Ned Scott Laff, “Teachable Moments: Advising as Liberal Learning,” Liberal Education, Spring 2006

· Judith Goetz, “Learning as a Journey: Making Explicit Faculty Perspectives on Advising, NACADA Monograph Series No. 8, 2003.


Week Ten:
Individual Advising Sessions: NO CLASS

Part IV:  Educational Planning

Week Eleven:  Introduction to Four Year Planning: Identifying core values, interests, and
aspirations

Objective:  To introduce students to the idea of four year planning and intentionality.  Students will consider how a full and rich college experience is made through informed choices and well-considered options and that long term planning. Students will identify their own interests and values and learn how the many opportunities at Pace provide ways for them to explore, develop, satisfy, meet other people, get involved, etc.
Topics for discussion:  Topics might include a discussion of passive and active approaches to course selection and extra curricular opportunities, a discussion of the role of longer term planning, identifying goals for personal, academic, professional development, finding and/or creating opportunities for personal enrichment, and looking at college in terms of the many opportunities for whole student development.   Also, students will focus on the four year plan and opportunities for personal development and personal enrichment.  Students identify their values and interests, consider how they can find opportunities in and out of the classroom, and consider how those values and interests cohere with their curricular choices.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· James Tunstead Burtchaell, “Major Decisions,” in Foundations.
· Thomas L. Minnick, “Fourteen Ways of Looking at Electives,” in Foundations.
· William Zinsser, “College Pressures,” in Foundations.
	· Visit from Co-Op and Career Services
· An “Interview a Professor Assignment” that allows students a formal excuse to have an expansive conversation with a professor about how they arrived at their interests and aspirations and what course it led them to in their personal and professional careers. Could be reported back to class at large.

· Values and interest inventory to be developed
	· Barry Schwartz, “The Tyranny of Choice” in The Chronicle of Higher Education (January 23, 2004).


Week Twelve:  Identifying Skills:  Looking at Classes in a New Way

Objective:  Students are introduced to the notion of transferable skills and are invited to learn how core and major courses offer students different opportunities to develop a range of necessary skills.  Students are encouraged to consider skills acquisition as part of their long term planning considerations.

Topics for discussion:  What are transferable skills, which ones are important for success in college and in a future profession, using a skills “core,” how skills acquisition relates to core curriculum, how students can find information on what courses help them develop which skills. 
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	· Carol S. Dockery and Joseph R. Franco, “Succeeding in the Workplace of the Twenty-First Century, Connections.
· Donna Uchida, “What Students Must Know to Succeed in the 21st Century,” in Foundations: a new Reader for First Year College Students.

	· Students complete skills “core” worksheet, to be developed

· Visit from Co-op and Career Services

· Visit from Academic Resources

· Visit from Campus Activities or Student Organizations

· Visit from Study Abroad

· Visit from Student Employment
	


Week Thirteen:  Preparing for Next Semester and Beyond: Drafting the Plan

Objective:  Students will draft a plan that takes into account the course work they have taken and may take, their values and interests, and the competencies and skills they want to develop.
	Articles for Discussion
	Exercises for the Class
	Resources and Readings for Instructors

	
	· Submission of two page inventory of what core, major and elective courses each student wish to take and explanation for why – based on interests, beliefs and desired skill set – they wish to take them.

· Wrap-up, discussion of class experience, written assessment and goodbyes.
	


